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Abstract
The present study aimed at enhancing secondarg staglents’ EFL

writing skills by utilizing Google Docs for collabative writing. The
study followed the one-group pre-post-test desidne participants of the
study consisted of 25 first year students in El&hdra Secondary School
in Sers El Layan, Menoufia Governorate, during tbeosd term of the
academic year 2019/2020. Instruments and mateidle study were a
checklist of EFL writing skills, a pre-post EFL wmnigj skills test and a
rubric to score it, and a teacher's guide foraitif Google Docs. A pre-
post EFL writing test was administered to the stgoyup. The students
were taught using Google Docs to enhance their\ifiing skills. Then,
the test was re-administered. t-test was usedngare the mean scores
of pre-test and post-test. Results of the studyald that the study
participants showed a great improvement in EFLimgiskills with their
five main skills; content, accuracy, fluency, orgation, and mechanics
skills as a result of using Google Docs for collabwe writing. In the
light of the results, implications, recommendati@wgygestions for further
research and conclusions were provided.
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Introduction

Writing is the use of graphic marks to represeecs linguistic
utterances. Writing is not language; it represdatguage. It involves
making an utterance visible (Rogers,2005: 2). Wyitis one of the
important language skills that facilitates connatsi and communication
among members of families, communities, and natidhgromotes
personal development and self-expression. In aufditwriting allows
writers to gather, refine, share, and preserve leuge and
understandings. It is a complex process that reguactivities such as
brainstorming, word mapping, outlining, draftinglitehg and revising.
The process is facilitated by group collaboratiorthe different writing
stages (pre-writing, during writing, and post-wrgi (Zaza & Ahmed
2012).

Collaboration is an activity that enables paraifs to accomplish
a document collectively, as opposed to simply spdjtup the document,
work independently of each other, and then assenntdigvidual
contributions to a final document. Collaborativating is a coordinated
activity that enables participants to edit and sevieach other's
contribution to the document. Collaboration is grded in the social-
constructivist learning theory (Vygotsky, 1978), damssumes that
participants can achieve more in terms of learnbenefits than
individuals (Hadjerrouit, 2012).

With Web 2.0 tools such as Google Docs, blogs, syigbdcasts,

social bookmarking, photo sharing, instant mesgpg/olP applications,
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RSS feeds, mashups, etc., which highly surmount'ystgcipations, the
possibilities for communication and collaboratiavé proliferated (Zaza
& Ahmed 2012). Google Docs is a tool that allowarfers to work
collaboratively by creating collective content, aglsuch, they facilitate

collaborative writing and group discussion.

Firth and Mesureur (2010) demonstrated severalipehepplications
in which the Google Docs suite is currently beisgdiwithin a university
ESL program in Tokyo. Specifically, it gives examplof the scope and
limitations of the free online software on fourdés: (1) the program level
— management of teaching assignments and reporting of grades; (2)
special program management — online book reporesx@nsive reading;
(3) course management — homework production anchission, and self
and peer assessment; and (4) project work — collaborative writing and

student-generated questionnaires.

The first heard of Google was as a search engineefearch.
Educators and students alike could search for amythThey just
“googled” it to retrieve thousands of entries alibettopic. Next, Google
used its creativity and technological strength emséited an array of tools
especially useful to the educational community. @he¢he important
Google tools is Google Docs. Google Docs is a coatlmn of word
processor, spreadsheet, and presentation toolfioams$ and a timeline,
that enables students to share their work easilgngmmultiple users,
access it from any device that has internet ac@ess,save their work
automatically so they won'’t lose what they havettemn. Especially since

the release of Google Docs, teachers and studants@w create, edit,
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and share documents synchronously. Educators foud)lé Docs helpful

because they can monitor student work while theyimaithe process of
writing or revising in class and identify and waokkth students who are
having major problems. Check the demos and cliekditwnload button
to install Google Docs on the computer (Crane, 2848 Roblyer &

Doering, 2014).

An excellent way of gathering feedback on the vediyi using Google
forms. This Web 2.0 tool is available free of cleavghen one signs up for
a Google account. This tool can be accessed viagl@doocuments
(http://docs.google.com). If fact, many studendsl mot used Google
forms before and were pleasantly surprised at hemy and convenient it
was to create a form and gather feedback on thenigit. After publishing
a form online, students were able to ask theirsohedes for feedback on
their own websites. The results of the survey arereniently captured in
a spreadsheet format. Gathering feedback from stlsemportant as it
allows students to better gauge their own worktandake improvements
where necessary. It also encourages students towvefheir standards of
work as they know that their work will be seen awhluated by their
peers (Christopher, 2011).

Google Docs are used by students to collaborate sthool hours
on projects and to foster online collaboration agypeers. Ann and Davis
(2012: 126-129) defined Google Docs as a free vased application that
can be utilized to create documents, spreadshdratsjngs, flowcharts,
forms, and presentations online. It is, in eff¢étg free online alternative

to Microsoft (MS) Office. It may not be power packeith all the features
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and functionalities of MS Office, but it is gainingcedence as a
collaborative productivity tool, enabling usersatork together as a

team in real time to create and edit documentsienli

Ann and Davis mentioned the advantages of utilifaagpgle Docs
include: (1) Accessing the data from any computéh van internet
connection and a standard browser, as all docunagatstored online in
a shared space. (2) Sharing and collaboratingaltiree on co-authored
publications or committee work, as multiple useas wiew and make
changes at the same time. (3) Setting limits lom @an access documents
to increase online security and privacy. (4) Ushegavailability of an on-

screen chat window to discuss document revisiodshaw ideas.
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Figure 1: The features of the five applications that compse the
Google Docs online

o
it

n
il g

Google Drawing
Google ['orms

Google Documents
Google Spreadsheets
Google Presentations

(Adapted from Ann & Dav'i”s, 2012: 126-129)
Mahmood (2017) added that collaborative writing$@such as Google

Docs enable learners to participate in, and to forommunities that
engage in purposeful communication. Incorporatiog@e Docs into the
academic curriculum, non-native speakers can ingtiosir collaborative

learning skills, which in turn can improve theiritvrg skills.
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Some studies were conducted on the use of Googles Dmwc
collaborative writing. Zhou, Simpson, and Domizi12) showed that: (1)
most students were unfamiliar with Google Docs iptiothe study, (2)
Google Docs changed the means of communicationinssallaborative
writing, (3) 93% of students considered Google Daaosseful tool for
group work, (4) using Google Docs had no effectstudents’ paper
grades, and (5) half of the students reported waayd like to use Google
Docs in the future. The results suggest that Googles was a useful tool
for collaborative writing and influenced studeriéarning. Lin and Yang
(2013) revealed that most students demonstratedtiveosattitudes
towards utilizing this online writing system andreesatisfied with their
meaningful interactions with peer e-tutors. Suwattap and Wichadee
(2014) indicated that students in the Google Dacsig gained higher
mean scores than those working in groups in at@daee classroom, and
that students had positive attitudes toward cotliaidee writing activity
and high collaboration in their groups utilizing &gpe Docs, while nearly

all of them perceived that this learning tool isyeto use.

In addition, Jeong (2016) showed that Google Ds@web-based
free word processor and can be utilized as a tooteating a web-based
platform for submitting students’ English essaytings and peer-editing.
Ebener (2017) revealed that students’ writing imprh and students
experienced more engagement when technology wask tosenhance
collaboration, feedback, editing, and revision, #rat students generally
enjoyed using Google tools to accomplish writingki&a Alsubaie and

Ashuraidah (2017) indicated significant increas¢hi@ students’ scores
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using Google Docs. Furthermore, the results weresistamt as that
students perceived Google Docs as a useful todbdidr individual and
group work. Woodrich and Fan (2017) revealed vadiegree of success
and student comfort level in participating writit@gks in three modalities.
Sholihah and Setyandari (2018) showed that there sagrificant
improvements of students’ writing skill after apply collaborative
learning using “Google Docs”. So, it is proven thailizing “Google
Docs” in reviewing students’ work can be an altéuea method to
improve writing ability. Alharbi (2020) indicatechat Google Docs
supports writing instruction, specifically through) instructor and peer
feedback that focuses on global and local issuesiiimg, (2) peer editing
and drafting of writing at the global and localéésyand (3) peer responses
to feedback. Quantification of feedback and leanéext revisions
revealed variations between the instructor and fesgtback and among
the five pairs of students. Zioga and Bikos (202)wed that the use of
a Web platform may positively contribute towarde #nhancement of
argumentative discourse writing skills of pupils Yiear 5 of Primary

Education.
Context of the Problem

The researcher noticed, from her experience assamuctor at Edu-
Fun Center, Sers El Layan, Menoufia GovernoratefHoee years that
there is a weakness of some EFL writing skills agiimst year secondary
stage students. In addition, studies: Al-sh&2€06); Ali (2009); Elwe
(2011); El-sayed (2012); Ali (2013); Fathi (2013); Abdel-hag, Mohamed
andZahran (2013); Abdel-Rahim (2014); Shadi (2015); Alshamy (2018);
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Abdel-Gawad (2019); El-Naggar (2019); and Lashin (2020) revealed a
weakness in some writing skills among secondanyesséudents, despite
of the importance of EFL writing skills. Abdel-Rami(2014) stated that
writing is difficult for Egyptian secondary stageidents. Their writing
lacks coherence, cohesion, organization, contedt ideas, sentence

fluency and writing conventions.

Furthermore, the researcher conducted a pilot stidy! Shahid
Mahmmod Azat Secondary School, Sers El Layan, Mead&divernorate
in December 2015. The results showed that there avastistically
significant difference between the students’ meammess and the mastery
level determined as 70% at the< 0.01) level in favor of the mastery
level. This revealed that there is a weakness mes&FL writing skills
among first-year secondary stage students. Thexetiois study aims to
investigate the effectiveness of utilizing Googlec® for enhancing
secondary stage students’ EFL writing skills.

Statement of the Problem

There is a weakness in some EFL writing skills agneacondary
stage students. This study investigates the effsutiss of utilizing

Google Docs for enhancing these skills.
Questions of the Study

The present study aimed to find answers for tHeviohg questions:

1. What are the EFL writing skills required for finggar secondary

stage students?
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2. How can Google Docs be utlized for enhancing Ajyesar

secondary stage students’ EFL writing skills?

3. What is the effectiveness of utilizing Google Ddos enhancing

first-year secondary stage students’ EFL writindsk
Delimitations of the Study

This study was delimited to:

1. Participants of first-year secondary stage studanki Motawara
Secondary School in Sers El Layan, Menoufia Goveraoffdt
25).

2. Some EFL writing skills that are required for firgay secondary

stage students (five main skills and fifteen sulski

3. Some genres of writing (Descriptive writing, exposjt writing,

essay and e-mail).
Participants of the Study

The participants of the present study consistdtsifyear secondary
stage students at El Motawara Secondary School in Betsayan,
Menoufia Governorate, during the second term of dhademic year
2019/2020 (N= 25).

Instruments and Materials of the Study
1. A checklist of some EFL writing skills.

2. A pre-post EFL writing skills test and a rubricscore it.

3. A teacher's guide for utilizing Google Docs for anbing first-year

secondary stage students’ EFL writing skills
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The Checklist of the EFL Writing Skills

The checklist of EFL writing skills aimed at detenmig the most
important EFL writing skills to be enhanced for first-year secondary
stage students. The initial form of the Checklissome EFL Writing
Skills included ten main-skills and twenty-five sskills. The checklist of
the EFL writing skills was submitted to a paneljufy members; EFL
specialists in the faculty of education (n=13) amgerts and supervisors
in the field of EFL teaching (n=10) to determine ttegree of importance
of each skill to first-year secondary stage stusleltoreover, the jury
members were asked to add, omit or modify to theingr skills any
comments they considered important. Based on tygestions of the jury
members, the checklist of the EFL writing skills wasdified. The final

form consisted of five main skills and fifteen ssikls.
The EFL Writing Skills Pre-Post-Test

Based on the checklist of the EFL writing skillse tBFL writing
skills pre-post-test was designed to measure theuth5skills assigned as
very important by the jury members before and afitdizing Google
Docs to estimate its effectiveness in enhancinggls&ills. It consisted of
two questions. Each question was assigned to mealuhe 15 skills. In
the first question, students were asked to writessay. In the second

guestion, students were asked to write an e-mail.
Test Validity

To measure the test face validity, the first varsid the test was

submitted to a panel of EFL specialists in EFL @wla and instruction:
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faculty of education (n=17) and experts and supersi in the field of
teaching (n=10) to evaluate each question in teomgovering the
specified sub-skills, sufficiency of the numbermokestions, clarity of the
test instructions and items and suitability of tlest for the students'
language level. Most of the jury members accepbedtést as it was
suggesting that it does not need any modificateitiser by adding or
omitting any of the test items. However, two junembers suggested
some changes in phrasing the questions. Exceftifgithe jury members
indicated that the test has clear instructions @ndppropriate for
measuring what it is intended to measure. Accoldjngcould be said

that the EFL writing skills test has face validity.
Test Reliability

For estimating the reliability of the EFL writing iBk test, the

following two methods were used:
Test-retest Method

The test was administered to a group of first-ygsmondary stage
students at El Motawara Secondary School in Sers ydn,aMenoufia
Governorate (n= 34) (other than the experimentaligrwho received
the treatment) during the second semester of tlelemgic year
20019/2020. Then, it was re-administered to theesgraup again after
two weeks. The Pearson correlation coefficient betwéhe two
administrations was (0.912) which is significantreg 0.01 level. This

means that the EFL writing pre-post-test is reliable
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| nter-rater Method

Inter-rater reliability means two or more rateryegiconsistent
grading. Accordingly, the researcher gave an Ehdanguage instructor
" a copy of students' answers to the EFL writing-gst-test and the
rubric to score the students' answers. It was fotnad the Pearson

correlation coefficient was (0.912) which is sigeaint at the 0.01 level.

A rubric for Scoring the Students' Performance in EFL Writing Skills
Test

The researcher developed an analytic rubric toesttoe students'
performance in the EFL writing skills test. The mabcovered the five
main EFL writing skills in the test scored on aefpoints Likert scale.
Part (A) is devoted to “Content skills ". Part (B)atewith "Accuracy
skills". Part (C) is allocated to " Fluency skill§*art (D) is devoted to
“Organization skills”. Part (E) deals with “Mechasiskills”. According
to the jury members’ suggestions, the scale wascextito a four-points
Likert scale ranging from "4" to "1" where 4 is giv for the highest
performance and 1 for the lowest. Therefore, tha srore of the test is
120 marks.

The Teacher’s Guide for utilizing Google Docs

To achieve the objective of the present study résearcher used
Google Docs for enhancing first-year secondary estsiyidents’ EFL
writing skills. A teacher's guide was preparedrnten to help teachers and

researchers to utilize Google Docs for enhancimgparticipants’ EFL

Ghada Elsadek Abdallah Elsadek ESP English Instructor at Benha University.
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writing skills through presenting the detailed stepf their
implementation. The implementation of Google Docaswresented
through thirteen online and offline lessons, 90utes each. Lesson one
was the pre-test administration. Lesson two dedt wne introductory
phase about both writing and Google Docs. At thgiryeng of each
lesson, the researcher presented the skills, ol@sciof the lesson,
procedures, teaching aids and materials, and tb@fthe teacher and the
students. At the end of each lesson, there wasreafove assessment that
involved three forms: self-assessment, peer assessand teacher
assessment. The rest of the lessons dealt witlerthancement of the
students’ EFL writing skills using the process wagtiapproach through
Google Docs.
Utilizing Google Docs

Google Docs was used in the during and post writages. In the
during writing stage, it allowed students to cofiedie to write their
documents as well as saving/ archiving the docusnémthe post-writing
stage, it allowed students to add comments and fynadistakes. In
addition, the teacher tracked and knew what andnwéactly each

student writes or edits in the document throughsiom history”.

Assumptions Upon Which Google Docs was Based

The treatment was based upon the following assomgati

1. Google Docs can enhance the writing skills. Theyoval
collaboration between students in the during, aondt pvriting

inside and outside the class.
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2. Google Docs can enhance students’ constructidreafknowledge
in a learner centered environment in which theynean their new
knowledge to their prior knowledge. In additiongyhenhance
social interaction among them which is a vital piphe in language
learning.

3. Google Docs is a good tool for students to collat®with each
other to write their documents as well as savinghiging the
documents. Also, it is used to add comments, madiftakes. In
addition, the teacher can track and know what amelhvexactly
each student writes or edits in the document tHrdugrsion
history”.

4. The pedagogical sequence of pre-writing, writing aost writing
guides the mental process of successful writings & complex

process that can be taught according to the pnoceapproach.
Administering the Pre-Post-Test of the EFL Writing Skills

The EFL writing skills test was pre administeredhe study group
on the 9th of February 2020, that is, two days godhe experiment. The
post-test was administered to the study group tliags after the
experiment, which ended on the 11th of March 202 post-test was
administered online because the schools were abtijaclosed because

of Coronavirus.

Duration of Administration of Google Docs

The administration of Google Docs started at tlreoisé semester
of the school year 2019/2020 from 9th of Februargt1th of March. It
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lasted for 13 lessons with three lessons a wedk&aghich lasted for 90
minutes.
Results of the Study

Results of the present study confirmed that théigygaants' EFL
writing skills were significantly developed as aul of being taught using
Google Docs. There was a statistically significdifference between the
mean scores of the study participants in the 15skils of writing on the
pre and post-test in favor of the post-test. Thees a statistically
significant difference between the mean scored@fstudy participants'
pre-post EFL writing skills test in favor of thegtdest.

Table 1: Results of the t-test between the pre-test and pdsst in the
overall EFL writing skills
Std.
Deviat | t-value
ion
6.5¢
11.45

30.49

Table (1) indicates that the mean score of theyspadgiticipants in
the post application of the EFL writing skills tegas higher than their
score in the EFL writing pre-test, t-value is (3).which is significant at
the @ < 0.01) level. The effect size is high ag2) is (0.974).
Consequently, the main hypothesis is verified.

Results of the present study confirmed that thexgs avstatistically
significant difference between the mean scorekestudy participants in
each of the EFL writing main skills (content, aamy, fluency,
organization, and mechanics) in the pre and pastiridavor of the post-

test.
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Table 2: Results of the t-test between the pre-test and pgdsst in the

EFL writing content skills

: Std.
Sale Deviation
write a clear topic 0.9¢
sentence . 1.1y
develop the topic 1.0C
sentence through 0.80
supportive details '
declare the 1.01
writer's purposes
and the writer’s . 1.10
line of thought
use transition 0.5¢
words
appropriately
achieve lexical
cohesion through
repetition of words
and lexical set
chains
write different
genres of writing
write different
forms of writing

The overall content

Table (2) indicates that the mean score of theyspadgiticipants in
the EFL writing content skills post-test was higtiean their score in the
EFL writing content skills pre-test. t-value is (29) which is significant
atthe ¢ <0.01) level. The effect size is high 2)is (0.974). In addition,
there were statistically significant differencesimen the mean scores of
the pre-post-test of content sub-skills at the 0.01) level in favor of the
post-test. The effect size for all content subkskNas high and ranged
from (0.84) to (0.95). The highest effect sizetfor content sub-skills was

(23.11) for “Writing different forms of writing”. fie lowest effect size for
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the content sub-skills was (11.35) for “Achieviegical cohesion through
repetition of words and lexical set chains”. Conseuly, the first sub-
hypothesis is accepted.

Table 3: Results of the t-test between the pre-test and pgdsst in the
EFL writing accuracy skills

: Std.
Sl Deviation
use varied . 1.01
grammatical
structures . 0.80
correctly
use . 0.4C
appropriate
vocabulary
that convey . 1.08
the meaning
clearly

The overall 1.1
Accuracy 1.63

>
(&]
©
-
>
(&S]
(@]
<

Table (3) indicates that the mean score of theyspadgiticipants in
the EFL writing accuracy skills post-test was higtiean the mean score
in the EFL writing accuracy skills pre-test. t-valis (26.56) which is
significant at thed < 0.01) level. The effect size is high a2)is (0.967).
In addition, there were statistically significantferences between the
mean scores of the pre-post-test of accuracy sillb-akthe ¢ < 0.01)
level in favor of the post-test. The effect size &l accuracy sub-skills
was high and ranged from (0.936) to (0.967). Consetly, the second

sub-hypothesis is verified.
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Table 4: Results of the t-test between the pre-test and pgdsst in the
EFL writing fluency skills

. Std.
sldle Deviation

write not less 1.47

than 150 words

for the topic 0.80

express ideas and 0.5t

opinions on a

variety of topics 0.80

1.67

1.6C

The overall Fluency

Table (4) indicates that the mean score of theyspaditicipants in
the EFL writing fluency skills post-test was higliean the mean score in
the EFL writing fluency skills pre-test. t-value {20.75) which is
significant at thed < 0.01) level. The effect size is high a2)is (0.947).
In addition, there were statistically significantferences between the
mean scores of the pre-post-test of fluency sullsskithe ¢ <0.01) level
in favor of the post-test. The effect size forflléncy sub-skills was high
and ranged from (0.842) to (0.947). Consequenthg third sub-
hypothesis is accepted.

Table 5: Results of the t-test between the pre-test and pdsst in the
EFL writing organization skills

. Std.
sl Deviation
set the 0.5k
introduction, body
and conclusion of . 0.80
the essay

ensure the logical . 0.8
sequence of
sentences and
ideas

Organization

The overall
Organization
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Table (5) indicates that the mean score of theyspaditicipants in
the EFL writing organization skills post-test wagher than the mean
score in the EFL writing organization skills presttet-value is (28.93)
which is significant at theu(< 0.01) level. The effect size is high ag)
iIs (0.972). In addition, there were statisticalignsficant differences
between the mean scores of the pre-post-test ah@ation sub-skills at
the @ < 0.01) level in favor of the post-test. The effecze for all
organization sub-skills was high and ranged fron®68) to (0.974).
Consequently, the fourth sub-hypothesis is verified

Table 6: Results of the t-test between the pre-test and pdsst in the
EFL writing mechanics skills

. Std.
sl Deviation
apply correct 1.0z
punctuation rules 1.11]
use correct 1.0C
spelling 1.4C
1.91
2.3z

2]
C
=
@©
<
O
(]
=

The overall Mechanics

Table (6) indicates that the mean score of theyspaditicipants in the
EFL writing mechanics skills post-test was higtert their score in the
EFL writing mechanics skills pre-test. t-value i8803) which is
significant at thed < 0.01) level. The effect size is high a2)is (0.972).
In addition, there were statistically significantferences between the
mean scores of the pre-post-test of mechanicslglib-at the ¢ <0.01)
level in favor of the post-test. The effect sizedth mechanics sub-skills
was high and ranged from (0.806) to (0.910). Caqusaitly, the fifth sub-

hypothesis is accepted.
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Discussion and Interpretation of the Results

The purpose of the present study was to develog &frh writing
skills using Google Docs. The findings of the prgsstudy are
encouraging since they indicated that using GoBgles has a positive
effect on the participants' writing skills: the ¢ent, accuracy, fluency,

organization, and mechanics skills.

These results could be attributed to several factdre first factor
is related to the nature of Google Docs which idetlisome aspects and
tools for developing EFL writing skills. Firstly,gagle Docs were helpful
in providing authentic content to help studentsnone writing the main
idea and support it with specific information. Mower, Google Docs
captured the attention of learners and provokedosity and this
specifically what the researcher has already olesei@oogle Doc helped
the students to change their concept about leafaigish language in
general and EFL writing skills in particular. Thislped them to turn from
passive learners into active ones. In additiony thelped the researcher

to turn from lecturer into monitor, guide and faetor.

Secondly, the environment of the present study waswgaging,
non-threatening and less stressful because ofiueenof Google Docs as
it captured students' attention and interest. GoBgics can be a private,
safe learning environment. The whole environmerd w#ally different
from a traditional class. Some of the lessons wetle class where the
researcher used the smart board to make studdetsoalvatch pictures
and slideshow clearly. Other lessons were onlirf@ate. The researcher

treated the participants as friends. In additiba researcher spread a spirit
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of humor among the students to lessen the burdemtirig and free them
from the tension and worry they might experiencerkthg in groups and
in pairs helped them to write freely, learn frontle@ther, and evaluate

themselves and the other groups.

The use of Google Docs allowed students to leasidénand/or
outside the classroom. In addition, absent studemitd see, comment
and edit their groups’ writing and evaluate themlethey were at their
homes. Moreover, they could ask the researchenyatime about any
misunderstood or unclear points since the researmmhe@ the students
could interact. In terms of appearance, most ofdfuglents were not
familiar with Google Docs. But after practice, theuld use Google Docs
and benefited from its features that helped theesits to collaborate with

each other at the during and post writing stages.

One of the prominent advantages of Google Docsntingiit help
to develop some of students’ writing skills in tetady is that they offered
the researcher and students a wide range of plasssior extra writing
practice opportunities both inside and outsidehef tlassroom. So, the
experimental group could get authentic materiahgttime and any place
to develop their writing skills. Moreover, Googl®ts are considered an
opportunity to compensate students for short tihéessons. So, the

teacher could extend and duplicate the sessiosgleuhe classroom.

These results are consistent with studies thateotahe great
contribution of using Google Docs in developing Etiiting skills
(Valent in, Pardo, and Kloos, 2009), Firth and Mesyr2010), Zhou,
Simpson, and Domizi, 2012), Jeong, 2016), Alsubai@ Ashuraidah,
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2017), Ebener, 2017), Mahmood, 2017), Woodrich &aa, 2017),
Sholihah and Setyandari, 2018) and Zioga and BiKa2) R

Conclusion

Based on the findings and results of the studyanmt be concluded
that some EFL writing skills of the participantstbé present study were
developed as a result of utilizing Google Docs. €ffectiveness of this
treatment may be due to the fact that Google Dscs good tool for
students to collaborate with each other to wriggrtlocuments as well as
saving/ archiving the documents. Also, it is useddd comments, modify
mistakes. In addition, the teacher can track anmivkwhat and when
exactly each student writes or edits in the docuntierough “version

history”.

Besides, the study participants showed a greaineehaent in EFL
writing skills with their five main skills; contentaccuracy, fluency,
organization, and mechanics skills. They becamehnmicre motivated
and encouraged to be active classroom participaftiés writing and
sharing on Google Docs, so the rest of the classed#a, comment and
evaluate them. Consequently, it can be concludatutilizing Google
Docs is effective in enhancing secondary stageesiisd EFL writing

skills.
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