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Abstract

The spread of Covid-19 pandemic has resulted irodsh closing.
Egyptian prospective teachers did not have enough tio continue the
actual teaching practicum in schools as a prergguétheir preparation
program. The current study aims to explore thecéffeness of online
transformational learning in developing EFL prospectteachers'
pedagogical skills during COVID-19 Pandemic. Basedn interpretive
paradigm, this mixed method study aimed at prombgthe perceptions
of Egyptian EFL prospective teachers of transfognactual teaching
practicum into online one. Data collection was Hase a sequential
mixed methods approach; thus, in the first phasethef study, the
researchers administered a pedagogical skills wasen checklist and a
teaching practicum course manual for EFL prospecteachers in the
third year English section at the Faculty of Edwratof Menoufia
University in Egypt (n=33). In Phase Two, 15 EFL gpective teachers
completed a reflective journal. Data were analyge@ntitatively and
qualitatively. The findings of the current studhgicated the effectiveness
of the online transformational learning in enhagciBFL prospective
teachers’ pedagogical skills.

Keywords
Online Transformational Learning- Egyptian EFL Pexdjpve Teachers'
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1.1 Introduction

Within the Egyptian context, pre-service teacharcation programs are
responsible for preparing teachers through a fearyprogram in
faculties of education. The aim of EFL teacher atioo is the
preparation of competent and capable English teggbriofessionals who
can meet the contemporary working life’s requireteenTeacher
education programs (TEP) experience several chatentpe most
important of which is how to maintain high qualadf instruction during
the COVID-19 pandemic. It becomes imperative thBPTattempt to
replace this pattern with a new one that stressdisboration and
collegiality instead of isolation and social disting. Transformational
learning can be utilized to refine teaching prasticcourse experience
and help EFL prospective teachers develop theiagagical skills. It
allows trainees to focus on one pedagogic aspeattamhe and aids in
promoting understanding of lesson structures. Ailsbglps lighten the
load of taking the responsibility of teaching theiee lesson and this, in
turn, enlightens their practice.

Transformational learning involves the evolution lerners’ perspective
where they explore themselves and reflect on thgaanof their learning
(Mezirow, 2000). Communication with colleagues, rekdaexperiences
and reflections create shared responsibility faxodaborative learning
process. Transformational learning transforms éagher training model
to a new professional development perspective,iderisg learning as a
unique event for self-improvement (Larrivee, 20003aching practicum
course is a scientific framework for professionabrhing in which

prospective teachers design, record, publish arssethinate their
pedagogical experiences using online technologig&lantzis & Cope,

2012).

1.2 Background of the problem

EFL prospective teachers who practice teaching ERhe preparatory
school classrooms have difficulty teaching realilsum actual foreign
language classrooms, especially after the schomducd because of
Covid-19 pandemic. They are not confronted with tealities of the
school and pupils; in a certain class they musthtedhey do not have
sufficient knowledge concerning some teaching preste.g. giving and
receiving feedback, correcting mistakes and/orrsyrassessing and/or
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evaluating pupils' learning. This might be due tee tinsufficient
knowledge and lack of practical skills that ougbtlte provided by
teacher education programs, especially the pedegiagkills component.
It is the teaching practicum course that should mamsate EFL
prospective teachers and provide them with thegsaxg practical skills
that empower them to be good teachers. Transf@natLearning can
be incorporated in the student- teaching proce$lip student- teachers
develop academically and professionally. Given #mohvantages of
Transformational Learning and the possibility ofegrating it into the
process of online teaching practicum, the resesasclseiggest that
Transformational Learning could be used to help HFospective
Teachers develop their pedagogical skills. Tansational Learning
has several benefits for them. However, it has rexteived the
researchers' attention in Egypt.

Pilot study

The researchers conducted a pilot study where ithteyviewed some
supervisors of EFL (N=8) who supervise EFL prospectivachers in
their teaching practicum. All of them reported tH&fL prospective
teachers know about lesson planning and some tepcBkills
theoretically, but when it comes to the implemaatatstage, they
become unable to practise what they have studiecheSaf them still
need to practice several skills during school dlesu

The findings showed that (75%) of students feahl®m and dissatisfied
with their ability to use English all the time. éint 70% of them are not
cognizant of the skills the “present- practice stagontains. Practicing
their pedagogical skills during school closure tibmies the most
problematic area of 70% of them.

1.3 Statement of the problem

EFL Prospective teachers have difficulty in someéagegical skills. For
instance, they cannot start the lesson, warm- 1gsent vocabulary and
grammar effectively and interestingly, provide apprate feedback,
evaluate students’ learning, and end the lessgmoppately. Also, they
feel dissatisfied and insecure about their abitidy deal with some
classroom practices. Given such difficulties EFbgpective teachers
encounter and given the advantages of transformadtiearning and the
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possibility of integrating it into the teaching pti@um course process,
the current study attempts to use online transfoomal learning to help
EFL student- teachers develop their pedagogicdlss#uring school

closure because of Covid-19 pandemic.

1.4 Questions of the study

The present study attempts to answer the faligwnportant question:
How far would online Transformational Learning h&pL prospective
teachers develop their pedagogical skills?

Out of this question, these sub-questions are hexhc

1- To what extent does online Transformational hewy develop EFL
prospective teachers' overall pedagogical skills?

2- How do EFL prospective teachers describe thgaeeences of online
transformational learning?

1.5. Hypothesis of the study

The current study attempted to verify the follogvimypothesis:

1. There is a statistically significant differenceCad5 level between the
study group’s mean scores in the pre — post-tdstsverall and each
of pedagogical skills observation checklist indegaily in favor of
the post-test.

1.6. Significance of the study

The current study might be significamt t
EFL prospective teachers of EFL as it helps themeld@ their
classroom pedagogical skills through incorporatingnline
Transformational Learning in Methods courses andactiRum.
Transformational learning encourages studentsiticadly examine their
assumptions, grapple with social issues, and enigagecial action. The
current study might also enable teachers know hovereate a safe
environment; encourage students to think about &heieriences, beliefs,
and biases; use teaching strategies that promaderst engagement and
participation; pose real-world problems that adsli®scietal inequalities;
and help students implement action-oriented saistio
The current study allows trainees to focus on cewagogic aspect at a
time and aids in promoting understanding of lesstoctures. It also
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helps lighten the load of taking the responsibibfyteaching the entire
lesson and this, in turn, enlightens their practice

1.7. Delimitations of the study
The current study was delimited to:
* A sample of EFL Prospective Teachers (n=33ctet from third
year English majors, Faculty of Education, Menoufraversity.
» The second semester of the academic year 2(®/20

1.8. Design of the study

The present study follows a sequential exploratbegcriptive mixed-
method design (Teddlie & Tashakkori, 2009). Firste tresearchers
administered the quantitative phase of the reseéottbwed by the

gualitative one. They used one group pre-post vetdgion quasi-
experimental design for examining the effectivenesk online

Transformational Learning in developing EFL progpec teachers’
pedagogical skills. The qualitative phase is regmesd by EFL
prospective teachers’ reflective journals. Quatiitaand qualitative data
analysis is conducted in an integrated manner ®ater a strong
foundation for the argument about themes emergiog fthe data and
contributing to a comprehensive and relevant amalys

1.9. Instruments and materials of the study
The researchers prepared and used the followistruments and
materials: -

e A pedagogical skills observation checkilist.

e A teaching practicum manual for EFL prospectivehess.

e EFL prospective teachers’ reflective journals.

Definition of terms

Transformational Learning

Transformational learning refers to the processtrahsforming the

frames (i.e. perspectives, mental habits and sets) more open,

discriminatory, emotional and reflective ones teate beliefs and ideas
that lead to the right action (Mezirow, 2000). TsEmmmational learning

alters what we know; and how we know (Kegan, 20@O,
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50).Transformational learning is operationallyfiged in the current

study as the process where students learn in fidlereht ways. First,

they can describe existing reference frames; Sec¢bay,can learn these
new frames; Third, they change the habits of thedmand fourth, they
can change their perspectives.

Pedagogical skills

Veer (2006, p. 233)efined “classroom teaching or pedagogical skgls a
a set of teaching behaviours that are effectivbringing about desired
changes in FL learners”. According@ay and Stark (2007); Sivarajah
et al. (2019) pedagogical skills include introdanti presentation,
practice, application, evaluation and follow- udiweh (2012) defined
the term as teaching performance skills that afsdude classroom
management. In the current study, the term is tsedfer to the EFL
prospective teachers’ use of teaching skills, maard micro, to teach
preparatory school pupils in EFL classrooms. Thensepedagogical
skills and teaching skills are used interchangeaibtizis study.

Literature Review

Teaching practicum course as an essential part of teacheducation
programs

Teaching practicum course is a college - supervisedructional
experience; the clinical course of a graduate dcipoogram, which
usually leads to a university or college degreetemcher education
certification. It is, according ther¢ (2015); Vo, Pang, and Lee (2018), a
clinical component of teacher education prograniee primary goal of
teaching practical course experience is to proyidespective teachers
with careful psychological experience to enhanae khowledge, skills
and attitudes needed to positively impact studergarning and
development. The teaching training course is anodppity to fully
engage in the daily life of a primary, prep or setary school. EFL
prospective teachers need to learn the principles practices that
develop productive teaching and learning relatigpsstvith students.

Aim and/or objectives of EFL teaching practicum

EFL teaching practicum course aims to develop EFbspective
teachers’ knowledge, skills and attitudes towardL BEaching and
learning.

By the end of teaching practicum, EFL prospectiaiters will be able
to:

/69



Journal of Faculty of Education No (123) july, Part (2), 2020

= Plan and prepare their lessons effectively.

» Prepare and use various instructional aids andilegaresources.

= Present the various English language skills andedsp
appropriately and effectively.

= Communicate using the various modes: receptivpressive and
interactive.

= Recognize the English curriculum of primary, prepary and
secondary school students

= Make use of the recent trends and up-to-dateegfied in teaching.

= Manage time in an effective manner.

» Develop several assessment classroom techniques.

= Adopt professional behaviors and discard non-gstmal ones.

= Evaluate pupils’ and / or students’ learning.

= Develop high teaching self-efficacy.

Online transformational learning
Safe and Inviting Environment

Professors can create a safe and welcoming envaohrby
exploring students 'contributions and ideas, momp students'
reactions and emotions, establishing the qualitycalfaboration,
mediating with peers, and mediating when conflidsise.
(Blackburn Miller, 2020; Larrivee, 2000; Pisters, Vihinen, &
Figueiredo, 2019; Sucylaite, 2012; White & Nitkin, 2014). If there
IS a twisted discussion in the internet class, Heex can build
mutual trust among students by organizing small eodsistent
groups and providing facilities to maximize theiontribution.
Regular online communication between students fdhrasbasis of
a support class community.

Such conversations are critical to the succesthefalternative
attribute because it facilitates students' collabon and tolerates
ambiguity and variability (Cranton, 2006) The oelienvironment
is ideal for this process as there is no time acsdor web courses.
Integrated or asynchronous student discussions hedp build

confidence in online classes. (Comeaux, 2005addition, many
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students appreciate  participation in  computer-ntedia
communication than direct instruction (Olaniran,02D Online
forums allow students to think freely, which is esially important
for those at high risk of leaving the classroom tugheir gender or
personality style (Bender, 2003). Students becoroeeengaging
and interactive by giving them the opportunityriteract with peers
and responding to others' thoughts on a given tgtugMayors,
2008).

Online adaptations

Effective online instruction often encourages stugeo become self-
directed learners, set learning goals, lead dismussshare resources,
collaborate with others, develop knowledge and gdaienportance on
student decision-making (Conrad & Donaldson, 2004any teaching
strategies that aimed at student participationiatataction in the online
environment are face-to-face adaptations (Gran@6R For example,
Russo (2001) described the effectiveness and vafuease studies
examination, which increase student engagement taed mutual
empathy.

In a similar vein, Conrad and Donaldson (2004) sstgd that in web-
based courses collaborative analysis of case stuthe be done by
students using tools such as email, forum boards drats. Bender
(2003) described how asynchronous discussion bazadsbe used to
facilitate student discussions. In this adaptatame student defends an
idea and the second student is an appraiser. Postatigw for
continuous expression and provide a written reobttie exchange.

Strategies for Facilitating Transformative Student &jsment and
Learning Opportunities

Some strategies have been identified to facilitaginsformational
learning, always in a context that critically refie experience.
According to Crantons (2002), there are specificangples of
transformational learning strategies, such as aittig event creation,
student autobiographies, time capsules, metaphoacalysis, and
critical self-reflection. To promote critical se#flection, we need to
give students the opportunity to question theiruaggions, examine
how they think and feel about the consequencesosfgssing certain
beliefs in and out of the classroom (White & Nitki9014).
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Pedagogical skills

Pedagogical skills refer to the teaching or pedamgskills effective
teachers of EFL should have to be able to teackispapd / or students in
the various stages of education. In other wordsteaching or an
instructional skill is defined as a set of teaclehaviors which are
effective in bringing about desired changes in Eharhers (Veer, 2006,
233). Following are some perspectives delineatingnwkedge in addition
to some instructional or teaching skills taxonomies

Subject-Matter Knowledge

There are attempts to describe what foreign languymgspective teachers
need to know regarding their subject-matter. Acocwydo Fandifio (2013);
Rollnick and Mavhunga (2016),Content knowledge ariguage teachers
consists of three components: (1) Language proiogie (2) civilization
and culture, and (3) language analysis. He arqusddnguage proficiency
Is important for effective teaching. Teachers stidng aware of the culture
associated with the language they teach. In additieey must be prepared
to develop students' knowledge and useful use efctiitural content of
modern materials, but most importantly, they shdoddp their learners
gain self-awareness about otheiBell, 2005; Garcia, Moser, & Davis-
Wiley, 2019).

Pedagogical content knowledge

Pedagogical content knowledge refers to what teaclk@ow about

teaching their particular subject matter. It indadorms of presentation,
explanations, illustrations and demonstrations ueemhake subject matter
comprehensible to students (Chen, Housner, & Wayfd1). It is

important for FL teachers to become able to traestaibject matter into
instruction that is appropriate to the various Isvef ability and the

backgrounds brought by students. They should hadecational

background through studying education, psycholagyriculum, methods
of teaching, and educational technology (Dittridhrum, & Stewart,
2001).
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Planning skills

It refers to the process that precedes teachindcamdes on what teachers
want / expect their students to know, understaeel, fappreciate, and be
able to do. At this phase, the teacher should denswvhat to teach and
how to teach it in order to make teaching and iegrmorthwhile for all
(Jantarach & Soontornwipast, 2018). The planningsphincludes the
following skills:

(1) Formulating behavioral / instructional objeetsv

(2) Selecting the instructional media that are appate to the nature of
the lesson.

(3) Determining the content (what to teach)

(4) Selecting the teaching methods and strategms (b teach)

(5) Selecting the evaluation styles and procedures

Teachers should be clever and adept at the plansikills as good
planning results in effective teaching. Also, plagn gives teachers
confidence and security and prevents problems &iasing in the foreign
language classroom (Lunsmann & Zhang, 2016).

Implementation of pedagogical skills

It is the process in which teachers actually teabht they have thought
of, and planned, to accomplish the goals and /bpeatives determined
(Dittrich et al., 2001; Rollnick & Mavhunga, 2017). In other words, it
focuses on how teachers get their students to réeclyoal(s) and / or
objective(s). This stage comprises the followindjsk

Warm-up

Warm-up can take place through informing studehtfi® goal(s) and / or
objective(s) and what teachers want them to achiguwbe end of the class
/ session. Also, it can take place through genguedstions on today’s
lesson and / or providing an introduction of whwa tlass / lesson is about
(Dean, Hubbell, Pitler, & Stone, 2012).

Presentation skills
Having warmed up students, the teacher presentsetivdesson /material.
Presenting the new material can easily take placeugfh appropriate
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methods, strategies and instructional media. Teaphesentation of the
new material is complemented by students’ pracioe production where
the teacher acts as a guide, facilitator, and mami@psley & Anuyahong,
2018).

Questioning

It refers to the teacher’s use of questions tohidhe lesson and stimulate
students to interact and communicate in the forgguage (Jiang, 2014).
The EFL teacher spends much time asking questindsr@sponding to
students’ questions. Questions and responses npakecauthirds of what
happens in the foreign language classroom. Effectigachers use
guestions not only to teach and check compreheniidrio foster thinking
and speed as well (Fukuda, Lander, & Pope, 2020).

Providing appropriate feedback

Questions and answers in FL classes lead to prayigiedback. Feedback
means not only correcting students, but also affethem an assessment of
how well they have done the task given to them ifiar 2001). Effective
teachers use feedback once students respond abdheye that it is the
respondents’ right to recognize whether they argecd or not (Song,
Hoon, & Alvin, 2017). The feedback they provide de@s not only on the
kind of mistake being made (slip, error, and attgmut also on the type
of the activity the students are performing: feextbauring oral and
written work (Klein, Fukawa-Connelly, & Silverman, 20).

Evaluating students’ learning

Evaluation refers to the process in which tisecher attempts to gather
information that can be used to determine if hisAgaching has been
successful. It focuses on how the teacher canrdgterwhether students
have attained/ achieved the goal(s) and/or obje®)vdetermined and
identified in the planning stage (Dean et al., 30%uccessful teachers
implement formative assessment during instructiod aim to improve
student and teacher performance while summativiei&van takes place at
the conclusion of instruction and aims to make Ifinmlgments about
students’ learning (Harmer, 2001).
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3-Method and Design

The current study follows an exploratory sequenti@ked-method

design (Deadley & Tashkori, 2009). The researchestsconducted the
quantitative phase of the research, followed bydinalitative one; This
allows the researchers to present in detail thenagBons behind each
phase. At the qualitative phase of the study, stisde@rote reflections on
their experiences about online transformationahlieg.

3.1. Participants of the study

The researchers used two types of sampling stestegrobability and
non-probability (Morrison, Cohen, & Manion, 201Tjhe probability
strategy was used in the first phase of the stuelgva random sample of
33 students from the Faculty of Education at Mer@uhiversity. Those
students are characterized by certain featuresghalify them to be
representative of learning English as a foreigngleage EFL)
community in Egypt. In the 2019/2020 academic ydey all joined as
regular EFL prospective teachers practicing theacficum in Menoufia
Governorate preparatory schools. In the secondestdlge non-
probability sampling technique was used when cbiigcthe study
gualitative data. The sample consisted of 15 ERisjpective teachers
who were purposely selected. Participants in therseghase were
selected after agreeing to participate and theyewery keen to write
their reflective journals.

Instruments and materials of the study
Pedagogical skills observation (pedagogical skijlshecklist

- Aim of the checklist
The pedagogical skills observation checklist aina¢dbserving EFL
student-teacher's pedagogical skills before ared aftervention.

- Description of the checklist

A twenty-five-item observation checklist was desdn by the
researchers to be used in observing EFL prosped®achers’
pedagogical skills. The 25 items belonged to 5 dsians, namely: set
induction and warm up, presentation, practice,stasm management
and evaluation. All items were rated using a S3pecale where: Very
poor (= 1) Poor, (= 2), Fair (= 3), Good (= 4) anerygood (= 5).
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Validity and Reliability of the checklist

The checkKlist, in its initial form, was submittenl panel of jurors in the
field of curriculum and methods of teaching EFL tetedmine the

appropriateness of the pedagogical skills. The arebers made the
required modifications, so the jurors indicatedt tttee checklist was
valid. Both the initial and the final forms of tle&servation checklist are
shown in Appendix (A).

To ensure the reliability of the observation chestklinter — observer
reliability was used. The result was (90) percédmtyeby reflecting that
the observation checklist proved to be highly @éa

The online transformational learning's guide

An online transformational learning's guide was iglesd by the
researchers to develop EFL prospective teachedagogical skills
through teaching practicum.

Intended learning outcomes

Upon completion of this online transformative leaghguide in teaching

practicum, students will be able to:

e articulate students’ personal views on effectivarneng in
students’ specialization and consider how studenisv of
learning may affect students’ teaching.
master the different teaching skills.
use transformational learning strategies.
consider inclusion of various learning styles.
maintain enthusiasm for learning among studentstamtecturer.
describe, assess and choose suitable dynamicrigarmathods for
students’ educating setting.

e identify the course design rules that would advstadents’
decision regarding the best way to use transfoonatilearning
methods; for different groups of students.

e design transformational learning activites in <ot
specialization, including creating effective quess, facilitating
and prompting the learning activity.

The online transformational learning's guide cargaix sections:
A. A lesson planning model
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B. Objectives (Intended learning Outcomes)
C. Pre-assessment

D - Online Transformational learning Activities
E- Post Assessment

F- Summary /Closure

The design of the experiment

Researchers noticed that a wide range of studemtspersonal mobile

phones that have a direct access to the interrcbtttaat they log in

different social accounts repeatedly as a meamestertain and keep up
with recent news. Researchers divided studentsgirdops according to
the schools they registered in for their practidsaming. These groups
were guided by their school supervisors, specidlstaff members, and
the researchers. In addition, when learning comtiasnivere created,
students were encouraged to introduce themselvesgh their personal
learning accounts. The researchers selected ywes 0f online learning
to be combined and used in the research:

Synchronous Online Learning.

Synchronous online learning enabled groups of leaneparticipate in

a learning activity from any location at the sarmmeet This included

online chats and video conferencing, as these @la&ed both students
and instructors to ask and answer questions igtaile being able to

communicate with other participants.

Asynchronous Online Learning

In this type of online learning, groups of learnstgdied independently
of each other at different times and places with@atl-time contact.

They gave students more flexibility because thégwadd them to use
self-paced learning, learn individually, and theg expected to achieve
their own learning goals.

Online Collaborative Learning

In online collaborative learning, there are threéages of knowledge
building through group discussion; generating idedsere different

thoughts are collected, organizing ideas whereiqyaants compare,
analyze and classify ideas through discussions anggdiments, and
finally, the stage of intellectual integration awednsensus, including
agreeing to disagree, usually through an assignmeitéctive tasks, or
other joint tasks (Harasim, 2012, p. 82). Learmatsst work together
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and practice teamwork to achieve the common legrgioal. This is
done through the formation of effective groups, sheach individual
learner must take into account the strengths anakmesses of other
learners in the same group.

The orientation sessions aimed to prepare the mstsidéor the
intervention by

a) Explaining the importance of pedagogical skiiel b) Identifying
what is meant by transformational online learnirgy &a medium of
learning and interaction, utilizing all kinds of cha and different types
of resources.

Experimentation
After the orientation sessions, all the stage$efactual implementation
took place online. All the groups were connected alple to chat at any
time of the day. Chat service provided all the shid, supervisors and
the researcher with many tools that supported aadilithted
communications such as text chatting, audio cahsl, video calls. The
researchers then appointed the dates of the lessmwwding to the
availability of all the students of each group. Taacellation of colleges
and schools gave the students the privilege ofgoeee most of the day.
There were rules for the chat determined by thearehers, such as a)
No talking in Arabic language, b) No personal daftaany kind can be
shared, c) No side talks outside the frame of dagl@amic content, and d)
All chats and posts were reviewed by the supersjsiaff members and
researchers.

Each session was preceded by resources that cewitéos, pictures,
concept maps, charts, diagrams or whatever negessgirepare and
motivate the students to receive the informatioactE session was a
combination of different resources that satisfy tgibes of learners.
These resources were either offline or online. B¢ &im of offline
illustrating resources such as presentations/cance@ps/ strategy
modeling charts is to introduce new concepts, degarstudents'
thoughts, or to be used to upload important fikethe groups. b) Online
resources could illustrate videos, educational emnexternal reading
texts and additional recommended websites.

The ministry of education proposed some distane@gnieg system
options for the communication between teachers laachers. Among
these distant learning options was the "Egyptiarowladge Bank"
website on the internet, which enabled the studintsg into various
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materials and resources remotely, as part of ptexeemeasures to limit
the spread of the Corona virus, after disruptirggstudy. The Egyptian
Ministry of Education revealed the procedures fogitdl and
technological transformation within the steps ofeleping education in
Egypt, by setting curricula and educational contentthe Egyptian
Knowledge Bank, for all educational levels to heilpdents complete
their lessons electronically over the Internetight of the current crisis
of Corona Virus that the world is exposed to. Therse went online,
where communication tools, asynchronous discussaards and email
were used to improve communication and completerseogplans in
addition to the main discussion area that usedgareral discussion
related to the overall course content.

-Evaluation

Formative evaluation took place through EFL prospedieachers’ self
and peer evaluation using the Transformational riegr observation
checklists prepared by the researchers for thatgserin addition to the
conferences that took place in the post Transfoomal Learning stage.
Summative evaluation at the end of the treatmemasifested by the
post application of the pedagogical skills obseovathecklist.

The Reflective Journals

In using the reflective journal as data collectimethod, participants
were always provided with a reflection task andureml to write

everything they thought of while performing theka3o ensure the
reflective journals’ validity and reliability, theesearchers took into
account some methodological considerations aboiitewrreport data
collection as suggested by Moon (2006): first, pimg participants
with guidance and directions to encourage the c¢t¥le process rather
than explaining the process itself, second, reangnpithe participants’
individual differences in their thinking and wrigin and finally using

reliable categories to code the reflective journasaddition to pairing
this method with other data collection methods.

Participants of this activity, (n=15), were expogedraining in how
to answer the questions in the reflective jouritahining involved the
importance of reflection and how to reflect on thaleas about
themselves, their peers, the activities, and tleeiturers. The training
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session was deemed important to equip EFL prospetéachers with
necessary skills, so that they can be willing anchfortable to answer
the questions in the reflective journal.

In the training session, the researchers introdutted reflective
journal process to EFL prospective teachers bottiamrby modelling
the process to them and orally by telling them wih&ty could do if
they experience any difficulty. After training, andthe next session,
EFL prospective teachers were given the reflecimernal. These
EFL prospective teachers were allowed to use "wimatéanguage
they felt most comfortable using” during their esflive journal
writing.

Results and Discussion

this section encompasses two parts. The first ¢grats with the study
results while the second part deals with the dsouasof the findings in
relation to the hypotheses of the study.

4. Pedagogical skills checklist Results

EFL prospective teachers’ scores on the pre-posirastrations of both
the pedagogical skills observation checklist waalyaed statistically.
Relevant data to the hypotheses of the study asedad in this part.

Table (1) t-test results of the study group’s meeores on the overall
skills in the pre-post administrations of pedagabskills checklist

Pedagogical || Administrati || N M SD| DJt Level | n?
skills on F of ED.
signific || Impo
ance rtanc

€

Set inductior|| Pre 33 |/ 10.87 | 1.01] 32| 66.97| 0.05

and warm-up | post 33| 17.69] 0.9 0.99
,’ Impo
rtan
«» | Presentation [ Pre 33 [ 20.4¢ [ 1.62]32]32.65[0.05 [0.97
i Post 33 | 3004 1.0 Impo
= rtan
% Practice Pre 33 23.07 1.]32] 41.36{ 0.05 0.98
% 54 Impo
ki Pos 33 ][34.61 | 0.6 rtant
o Classroon Pre 33 | 9.0¢ 0.8F || 32 || 44.92] 0.0¢ 0.9¢

~
0
=)
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Pedagogical || Administrati || N M SD| Dt Level | n?
skills on F of ED.
signific || Impo
ance rtanc

€
Management Post 33 133¢ Of1 Impo
rtan
Closure and| Pre 33 || 8.7¢ 0.6z || 32| 47.43] 0.05 0.98
Evaluation | post 33 [ 14.09] 0.7 Impo
rtan
Overall Pre 33 | 72.2¢ ] 2.92 ] 32| 72.35| 0.05 0.99
Post 33 || 11069 2.2f Impo

rtan

It is evident from table (1) that “t” calculatedlwa (72.35) was higher
than tabulated “t” (1.69) with df (32) at the sificeince level (0.05) of
one-tailed test. So, there is a statistically sigaiit difference between
the mean score of the study group on the pre- astration (72.24) and
post administration (110.69) in favor of the podmaistration. This
showed that the study group students attained ka&bbr higher scores
in the post administration than in the pre- adnuatgn of pedagogical
skills checklist. Therefore, the development of shedy group students’
overall pedagogical skills was due to using trams&dional learning.
Thus, the first hypothesis (with overall and each tbe skills
independently) was accepted.

It is evident from table (1) that eta square resoft pedagogical skills
including Set induction and warm-up, Presentation¢tite, Classroom
Management and Closure and Evaluation were 0.9, @.98, 0.98,
and 0.98 respectively. The eta square result ofatiyeedagogical skills
was 0.99. This reflects that there is educatiomglartance for all the
statistical results of pedagogical skills checklist

4.2 Reflective journals’ results

Research findings

Research Question: How far would Transformatioredrning help EFL
prospective teachers develop their pedagogicds3kil

To gauge the effectiveness of online transformateaning in EFL
prospective teachers’ practicum, data were gather®dg the EFL
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prospective teachers’ reflective journals. Datalymis revealed that
online teaching practicum created a learning cdrtteat contributed to
enhance EFL prospective teachers’ pedagogical Is skihich play a
significant role in influencing EFL prospective thacs’ efficacy levels
and teaching skills development.

Qualitative data analysis revealed three main tisepedagogical skills,
transformational qualities and emergent difficidtieAdditionally,

categories emerged from codes to present the neulpprspectives
perceived by the participants' opinions that reflébe personal
experiences of each participant often differ.

First: pedagogical skills
Planning

Data analysis highlighted the value of lesson plagrskills to make
EFL prospective teachers feel secure. For exanifi®, prospective
teacher 1 stated that:
“Good planning is very important for successfulcteag as it
assists EFL prospective teachers to teach effégtias it helps
the EFL prospective teacher know exactly what syiledo
and how to do itDesigning associated lesson resources for
certainlearning objectives is a very crucial point in l@ss
planning.”

EFL prospective teacher 2 saw lesson planning ast'mmportant” for

the EFL prospective teacher because it directedhieinto present and

prepare the new material and other difficult aspe$he stated:
“It helps me to think about the lesson before heag......|
have to think of the problems that may face me....sTves
me confidence in front of the learners.”

Preparing lesson resources

EFL prospective teacher 10 said:

“Aids are important as they help us as EFL prosipec
teacher to clearly present more new vocabulary dtemn
structures, interest the learners, develop theitivaioon, and
help our students understand better and develojtiva@os
attitudes towards EFL learning.”
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In line with this, two EFL prospective teachers edidhis part of the
teaching practicum session to their reflective paliras a part of their
training:

“I have to ask myself the following questions: Whaids are likely
to be most effective? Are they varied or attraceveugh? Am |
making full use of them? Do they make clear th@pse for which
they are used? Are they convenient to handle?”
From a different perspective, three EFL prospecteachiers reflected
about having the chance to design or prepare lesson resources by
themselves. For example, EFL prospective teachaid8 s
“I feel more confident in my own abilities, | gettbpportunity
to design slides or printed materials that areablat to my
learners.”
As far as preparing lesson resources is concedatd,analysis revealed
that online teaching practicum was effective: it paasized the
relationship between lesson resources and achi@bjegtives and as a
result, this helps finish the assigned syllabus sethe government.
Also, preparing lesson resources using modern tdafby can be an
essential tool for constructing students’ knowledgeident teacher ?7??
said:
“To teach the content online practicum present tesv
vocabulary items and structures before teachindebson so
as to help pupils understand it. With this in mimdpresenting
vocabulary, structures and the lesson, EFL prosgect
teachers should use various methods and techriques.
Skill of explaining
As evidence of explaining skills being a focustire online teaching
practicum course, EFL prospective teacher 2 addesddibcumentary
evidence to her reflective journal:
“In my group | have planned a 45-minute lesson thelude
explanations skills and giving examples. Each EFdspective
teacher has a turn to teach a lesson while thesothteserve
me.”

However, one EFL prospective teacher voiced hisceon about an

important missing point in the explanation procéts said:
“Theoretically, | can tell you everything about &qation. This
course helped me to know how to assess the efeess of my
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explanation in helping students understand andtif Imow the
explanation process can be modified for betterte5u
The above extracts reveal EFL prospective teaclasvareness of their
needs to know the ways by which they can use stsd@&edback on
their explanation to inform planning. Also, the abe@xtract showed that
EFL prospective teachers were keen to change plas in the light of
feedback to suit their students’ needs.
Lesson closure
Regarding lesson closure, EFL prospective teaclsard
“The end of a lesson is a good time for studentesal, start
homework, or chat quietly. While closing, the instor
should summarize, analyze, evaluate and reflecwvoat he
has learned in the lesson.”

When asked about achieving lesson closure, onleeoEEL prospective
teachers revealed how he practised lesson clasuhe isessions:
“In order to close a lesson, | review the main poiwhich
have been taught in a brief way. Then, | returrthi® main
question of the lesson for the purpose of checkKirilge new
knowledge is correctly gained.”

Another EFL prospective teacher added to his reflecjournal as
documentary evidence some examples of closureignsdhat are used
to close the lesson:
“What did we learn from today’s lesson? AnothenghEFL
prospective teachers can use if they don’'t havehntuce to
ask questions, is to ask students to think andewddawn a
word or concept they learned from today’s lesson.”

The above extract reveals that the lesson clodullenss practised in

the course and it was only limited to recalling meicts, skills or ideas
covered in the lesson. closure also has been disgcach section of the
lesson such as after listening to a story or finglsome exercises, for
the purpose of formative assessment.

Subject matter knowledge

The subject matter knowledge category reflectsihglgFL prospective

teachers to have secure pedagogical knowledge addrstanding of

ELT and explaining language functions in differeantexts.
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“The online teaching practicum course helped mientow the latest
trends in teaching language. The course was goddcumsing on
using different materials to warm students up.” l(Effospective
teacher 1)
EFL prospective teachers consider subject matteowkadge as an
important part of their academic knowledge. Withoudstery of the
target language, the teacher could not help stadeain and use it. This
was highlighted by a participant who stated:
“The online teaching practicum course helped mdetach
language grammar and vocabulary but not oral sKités will
easily help me quickly address the students’ nesedssat the
same time, | will be able to identify areas of weadses in
their learning. Being competent in English will bleame to
teach language skills appropriately.”
This online course was seen favorably a sourceasteny in the target
language because of its direct impact on the teacheork. For
example, one participant said:
"Studying online really helped me spell words cadiyeclhe
course was excellent at focusing on using diffeneaterials to
warm up students and prepare them for the for atbtvities
in the book " (EFL prospective teacher 11)
Teaching and management
The teaching and management category reflects mpatiactive use of
the materials and equipment available in class twedenvironment,
accomplishing the objectives of the lesson arensuee that all class
hours are used for study within the allotted time.
“online teaching practicum helped me with my time
management but not my classroom management as itvhen
came with real students, it was really differenfEFL
prospective teacher 12)
Online teaching practicum course was particulaggful in the time
management of the lessons and the amount of cof@néxample, EFL
prospective teacher 10 stated:
“The course helped me manage my time with cardarmpng.
If I do not plan my lesson well, | will lose therte by doing
nothing.”
Online Learning environment
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During the sessions, online teaching practicumpdttus share ideas and
practice these skills such as set induction, qoesty, using aids and
lesson closure (prospective teacher 7). Other Efélspective teachers’
commented in their reflective journal convey staat such as ‘it is a
good learning experience”, and “the course helpad plan for my
practicum”.

Personal pedagogical development
EFL prospective teachers found online teaching tjmam course
effective in developing their personal pedagogsidlls. The personal
pedagogical development category reflects involvene collaborative
planning, evaluating advice and feedback, and sgiayp to date with
educational and critical thinking to enhance stisleachievement.
Teaching practicum assisted them to benefit froadiback given by my
supervisor. EFL prospective teacher 7 said:
“| asked my peers to watch my lesson during onfirecticum
with the supervisor because the class teacher aicattend
with me. After the lessons, | get their feedbaclowtbmy
method of teaching, what | need to change, what like and
what they do not like, so | can change it next time
Feedback from supervisors was referred to by angercipant in his
reflective journal:
“With my supervisors, whatever their advice for mdry to
discuss it with them politely. The problem is thgervisors’
opinions are in many situations different from oHFL
prospective teachers’ one. For example, we learntha
teaching practicum course lesson planning stepsidues we
used them in practicum, the supervisors asked gbdoge it
saying that we have to use the teachers’ guides.Step
Another EFL prospective teacher revealed how thaehieag practicum
course was effective in enhancing their pedagogieaklopment. EFL
prospective teacher 3 said:
“It was the first time to work in groups and knowet
importance of feedback. Peer feedback is highly mamb as
because we teach English as a foreign languagd# &raan a
good teacher | should listen to the opinions otottolleagues
for my academic development”.
Peer feedback
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Feedback is a valuable component in the teachingipuan course as it
gives EFL prospective teachers information aboudirthefforts to
improve a particular teaching skill. In this regaeFL prospective
teacher 1 said:
“The sources of feedback in the teaching practisiioation in
the present course are: video recording of theofeshe EFL
prospective teacher himself/herself, then, felloeens and
finally the EFL prospective teacher.”

One of the difficulties related to the critique phais the way EFL
prospective teachers used to give feedback to pleeirs. Their feedback
was general and they started with the negativejeatnot the positive.
For example, EFL prospective teacher 4 clarified sinace the feedback
EFL prospective teachers provide to other teackergucial to their
learning to improve their teaching, she drew thatention to some
important points to bear in mind during each tedsharesentation. For
example, she said:

“| advised my EFL prospective teachers to be fodumad not

be too general. Thus, instead of saying to the gfélspective

teacher that he was not clear in his explanatisreshave to

tell him exactly where he was not clear and descwhy we

had trouble understanding him. The best way to tgpeeback

iIs to identify a small number of things the persdi

effectively in addition to a few things on which beshe can

improve, so, think about what is best to focusamelach EFL

prospective teacher.”

Another problem is the wording used in the feedbdnk EFL

prospective teachers to their peers. EFL prospetdiacher 7 said:
“What we want is that the EFL prospective teaclzer loenefit
from peer feedback. In this respect, they haveeacéreful
with the words they use when giving feedback tortpeers.
Words such as ‘weak’, ‘poor’ can cause breakdowrthia
communication process inside the teaching practicum
classroom. Even positive words such as ‘excellantd ‘very
good’ need to be used carefully followed by thesoss for
giving that feedback.”

EFL prospective teachers want some devices to ghiele way when
they give and receive feedback. In this respect, gi6spective teacher
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1 said:
“I find it so difficult to begin my critique on alénk paper. |
was confused from where to start. | believe feeklaaiseful,
but it was not perfectly used as we have not beed to such
a thing in our education in Egypt.”

Another psychological factor that seemed to affem¢r feedback was
EFL prospective teachers’ fear of failure befor@ttipeers. For example,
EFL prospective teacher 13 said:
“At the beginning of the course, fearing to faifdre my peers
was annoying me and made me hesitate about theatlea
giving feedback or being criticised by my peer. Hoer, |
cannot ignore its usefulness to improve my teaching
Videotaping
The video-taping category reflects watching a reedr video of a
lesson presented by an EFL prospective teachedewatify points of
strength and weakness.

“A digital camera was used to videotape the lessdhe current
teaching practicum course because a fixed one was n
available.”

When asked about video usage, EFL prospective ¢edcbaid:
“Having prepared and presented the lesson on thehiteg
skill concerned, the video was viewed to identifyints of
strength and areas that need improvement. ThenEfie
prospective teachers received feedback from pewisfram
the EFL prospective teacher.

When asked about planning for the videotape viewgraxedures, EFL
prospective teacher 4 said that she did not dopéaryning for viewing
videos with EFL prospective teachers. She commented:
“Honestly, there is no planning for that. It is tgpeach EFL
prospective teacher and how he manages his ses8isnsno
printed guidelines or checklists were used in tewrh
practicum sessions. The EFL prospective teachenseviheir
comments on a blank piece of paper.”
When asked about their feeling towards video, EFispective teachers
clarified that they felt at ease being video-tagfgaime of them preferred
to watch the video by themselves, with slightly eméemales than males
saying this, although a significant number, altlod males, preferred to
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watch it with the EFL prospective teacher and thermgroup, which was
also seen as desirable by the EFL prospective tesacher example,
EFL prospective teacher 9 said:
“| prefer to watch my video alone or with my feméiends. |
feel very shy when males see me in the video.”

The need for pre-course training was also voiced ngny EFL
prospective teachers, for example, EFL prospettiaeher 4 said:
“I wish | had been prepared for video watching adeo
critique before the course began. Maybe two oretls@ssions
to introduce this new technique would help us tdarstand
what will happen in the course. | feel it is reahyportant but
not used well. Honestly, | was not prepared whethentally
or emotionally for ‘video’ in the teaching course.”

Some appeared to gain a view of themselves as ceeaEFL

prospective teachers commented that it was redfigctere to see
themselves teach especially for them as EFL tea@setsis helps them
review their language usage, gain insights intoirthdassroom

performance, and become more self-conscious to BfdL production.

For example, EFL prospective teacher 12 said:

“Video helped me to see things that | did not retiefore
while presenting the lesson, such as when | re@&gt OK
after each sentence. | tried to lessen my usatgesoivord.”

In the same context, EFL prospective teacher It sai

“Watching the video tape benefitted me a lot to rove my
performance; however, | found the feedback givermt® by
my peers too general and not related to the ski#igpractice. |
think if we had been given forms to fill in, it wiolbe more
concentrated.”

The above extract reveals how EFL prospective wachated the
videotaping as effective but requiring more EFL gmective teachers’
guidance to obtain usable feedback.

Furthermore, the current study findings emphasizedat t
Transformational Learning can be extremely bengficiand
professionally rewarding. It gives co-teachers égpportunities in the
co-taught classrooms recommending that teacheragahscshould train
EFL prospective teachers to collaborate, not isplattheir teaching.
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5.2. Conclusions

Based on the current study findings, the followmognclusions could be
made:

Online Transformational Learning is one of the tsigées used to
refine the teaching practicum course experience camlbe used as a
complement to other strategies.

Online Transformational Learning helps EFL teachieesome
responsible for planning, teaching and evaluatimgirt pupils and/or
students.

Providing modeling and appropriate feedback to EFdspective
teachers helped them develop pedagogical skikcwikly.
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