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Abstract
This study aimed at improving some EFL oral reading fluency

among 4th year primary school pupils through using some phonological
awareness strategies. The participants of the study consisted of 60 4th year
primary school pupils in Alshahid Mohamed Abdelrohman Primary
School, Menuofia Governorate during the second semester of the school
year 2018/2019. The study followed the two-groups (experimental and
control) design. The instruments of the study were an EFL oral reading
fluency checklist and anEFL oral reading fluency pre-post test. The Pre test
was administered to the two groups of 4th year primary school pupils. The
experimental group pupils were taught using some phonological awareness
strategies (rhyming, alliteration and blending and segmentation) to develop
their EFL oral reading fluency. The control group was taught using the
traditional strategy. Then, the post-test was administered. Results of the
study revealed that the experimental group EFL oral reading fluency
(reading simple sentences and answering simple questions) improved
significantly compared to the control group as a result of using some
phonological awareness strategies. Therefore, it can be concluded that
phonological awareness strategies were effective in developing EFL oral
reading fluency among 4th year primary school pupils.

Keywords: phonological awareness, oral reading fluency.
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Introduction

Language is a vital tool for communication. It is not only a means
of communicating thoughts and ideas, but it builds friendships, economic
relationships and cultural ties. Listening, speaking, reading and writing
are the four language skillsin need to be developed for successful
communication. Reading has five pillars (phonemic awareness, phonics,
fluency, vocabulary and comprehension). So, reading is the most
important skill in language learning.

Despite its importance, reading is one of the most challenging
areas in the educational system, because good readers should actively
involve with the text, be aware of the processes they use to understand
what they read (Kiiciikoglu, 2013; Schwabe, McElvany, &Trendtel,
2015). According to Al-Shboul, Ahmad, Nordin, and Rahman,
(2013) pupils are afraid of making errors, worry about unknown
vocabulary, unfamiliar topics and culture.

Trainin, Hiebert, and Wilson (2015) ; Price, Meisinger, Louwerse,
and D’Mello (2016) and Jaca-Delfin (2017) divided types of reading
into oral and silent reading. Rosseau ( 2012, p.7) silent reading is "an in-
classroom reading activity in which pupils are given a certain amount of
time to silently read, self-selected material for pleasure or information
as a way of cultivating a love of reading without assessment and skills
work monitoring or instruction from the teacher™.

Rasinski and Padak (2012) defined oral reading as the "ability to
read text with accuracy, appropriate rate, and with good meaningful
expression and appropriately phrased rendering of a written passage at
an appropriately fluent speed (p.2)". According to Jaca-Delfin (2017)
oral reading is the articulation of the sound and the letter combination of
a language. During oral reading, students’ reading difficulty can be



G. Gamal & Dr.E. Mohamed & Dr. M. Mohamed [/sing Phonological Awareness Strategies for Developing,

identified and can be given proper intervention. Thus, oral reading is a
useful tool in assessing one’s reading ability.

Wilger (2008); Ali (2011); Stefanko( 2011); Shen (2013) and Khaleel
(2016) divided oral reading skills into three components; rate (automaticity),
accuracy and fluency. Grabe (2010) characterized L2 reading fluency as a
complex cognitive process "involving rapid and accurate processing” (p.
72). In the same way, Kuhn, Schwanenflugel, and Meisinger (2010)
confirmed that fluency is "skilled reading, underscores the significance of
the ability to decode and comprehend at the same time and accepts the role
of word recognition, rate and expression'(P.239).Grabe (2010) has
characterized reading fluency as a complex cognitive process "involving
rapid and accurate processing” (p. 72).

Therefore, oral reading fluency requires an achievement in the
early years of the pupil’s formal education. But few studies indicated the
importance of phonological awareness for reading acquisition and oral
reading fluency. For overcoming this challenge, pupils require explicit
oral fluency training, which helps pupils to increase their performance by
strengthening and makes an oral- language skill connection (Gibson,
2008 & Ali, 2011). So, the present study used some phonological
awareness strategies for developing some oral reading fluency.

One of the factors that affects oral reading performance is
phonological awareness (PA) (Van den Boer, Van Bergen &De Jong ,
2014). Moreover, there is a significant relationship between
phonological awareness and reading skills: this has been supported in
many studies such as (Tunmer & Rohl 1991; Cupples & lacono, 2000;
Trehearne, Healy, Cantalini, & Moore, 2003; Swanson, Rosston,
Gerber &Solari, 2008 & Landon, 2017 ).

Phonological awareness (PA) refers to the ability to recognize
individual letters and their corresponding sounds. It is the basis for decoding
spoken words into phonemes (the smallest sound units of language). Also,
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decoding syllables (segments of speech that are uninterrupted by
obstructions to airflow), onsets (the initial sound of a word), and rimes (the
unit that follows the onset) (Elhassan, Crewther, & Bavin, 2017).

PA is very important in the area of oral language that relates to the
ability to think about the sounds in a word rather than just its meaning. It has
two leading roles in reading: as an important predictor of reading
achievement, and as a reading strategy ( Swanson, Rosston, Gerber &Solari,
2008; Dahmer, 2010 & Melby-Lervag & Lervag , 2011). PA teaching serves
to establish new knowledge in the pupils, with the sequence of normal
development or typical learning as a guide (Schuele & Boudreau , 2008).

Phonemic Awareness is one component of phonological
awareness. It refers to knowledge of words at the level of individual
sounds, how to segment, blend, or manipulate individual sounds in
words. Phonic is the teaching of the alphabetic principle and the
knowledge that different sounds of a language are represented by written
symbols. Phonics is the last stage of phonemic development. This means
that it is based on prior knowledge of phonology and phonemic
awareness. Pupils should be taught the letters of the alphabet first, then
consonants, vowels, blends (e.g., sh, ch), and phonics generalizations
(Schuele & Boudreau,2008&Pilat&Kilanowski-Press , 2011).

Phonological awareness is developed along a continuum of
overlapping skills, beginning with the manipulation of larger units of sound
and progressing to smaller unites of sound. Teachers must have a firm
understanding of phonological awareness and how it affects reading
development. Additionally, teachers must understand how to integrate
phonological awareness instruction with classroom instruction. Progressing
along the continuum, pupils move from segmenting sentences into
individual words to segmenting words into individual syllables and then
blending the segmented syllables back into words (Smith, 2018).
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There are a variety of tasks that strengthen preschool pupils’ ability
to manipulate syllables in a single word. These tasks include counting,
identification, blending, segmenting, deletion, and substitution of
syllables. Segmenting and blending words are two of the more difficult
phonemic awareness abilities. They also promoted multiple opportunities
for pupils to practise orally blending and segmenting words. An onset is
the beginning consonant or consonant cluster in a syllable and the rime is
the remaining vowel. Finally, manipulating the smallest units of sound
and phonemes is a very difficult task for young children. However, the
ability to successfully complete these tasks can predict a pupil’s future
success with reading acquisition (Anthony & Francis, 2005).

1- Context of the problem//

Despite the importance of improving oral reading skills at the
primary stage, there are shortcomings in teaching English language oral
reading fluency at most primary schools. It hasn't been given the
attention from teachers. Pupils at this level make several errors in oral
reading, such as omitting words, adding words or letters, switching some
words or letters (Ali, 2011 & Khaleel, 2016).

Through the researcher's experience as a teacher of English, she
noticed the low level of the primary stage pupils in oral reading skills.
They do not have the ability to read English correctly. They have
common problems in oral reading skills. So, the researcher tried to make
sure if the fourth year primary school pupils lack these skills or not.

2- Statement of the Probhlem
The problem of this study lies in the fourth year primary school
pupils' low level in some EFL oral reading fluency.

3- Questions of the Study//
This study attempted to answer the following questions;
1- What are EFL oral reading fluency skills required for fourth year
primary school pupils?
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2- What are the features of phonological awareness strategies for
developing some EFL oral reading fluency among fourth year
primary school pupils?

3- How far phonological awareness strategies affect developing some
EFL oral reading fluency skills among fourth year primary school?
4- Hynotheses of the study
Hypothesis 1

There is a statistically significant difference at the (0.01) level
between the mean scores of the experimental group that of the control
group in some EFL fluency skills in the post administration test of oral
reading fluency skills in favor of the experimental group.

Hypothesis 2

There is a statistically significant difference at the (0.01) level
between the mean scores of the experimental group in some EFL
fluency skills on the pre- post administration of EFL oral reading fluency
skills test in favor of the post administration.

This study aimed at investigating the effectiveness of using
phonological awareness strategies for developing EFL oral reading
fluency skills among primary school pupils.

1- Review of literature

Reading fluency

Oral reading fluency is the ability to read the words and text quickly,
accurately, and with appropriate expression and automatically (National
Reading Panel, 2000&Rasinski, 2004 ). The Panel further included that
fluency requires the rapid use of punctuation and the determination of
where to place emphasis or where to pause to make sense of a text.
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Furthermore, Rasinski (2003) stated that "By focusing on oral reading
fluency, students see that words are not the only part of the text that carry
meaning. Meaning is also carried through the intonation, expression,
phrasing, and pausing that are essential to fluent reading” (p. 34).

Kuhn, Schwanenflugel, and Meisinger (2010) presented reading
fluency definitions; for example, fluency is accuracy and automaticity;
emphasized accurate and automatic word recognition and related
components, such as phonemic awareness and letter-sound
correspondence. Also, fluency is prosody; this focuses on the role of
phrasing and expressiveness. Finall, they concluded that fluency is a
bridge to comprehension (p.237:239).

Although fluency has been a neglected factor in reading L2 (Wilger,
2008), many researchers asserted the strong relationship between reading
fluency and comprehension (Klauda&Guthrie,2008). For gaining meaning
from the text, the student should obtain fluency and it is a domain for
reading process. Also, the pupils have the ability of recognizing and reading
the text fluently and accurately. In addition identifying, recognizing, and
reading words automatically with expression helps the pupils to get
meaning from the text (Hudson, Lane & Pullen ,2005)

Klauda and Guthrie (2008) examined the relationship between the
three levels of fluency (fluency at the word level, fluency at the syntactic
level and fluency at the passage level) and comprehension. They asserted
that word-level fluency is associated with comprehension at primary
grades 1-3, whereas passage-level fluency is associated with
comprehension at intermediate Grades 4-6. The results of this study
supported that the various levels have different relationships to
comprehension across different grade levels.

Fluency assessments must have some degree of reliability and
validity. Users of the assessments must be assured that the results they
obtain are reliable — that the results will provide consistent measures of

_—— [F0]
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fluency and will not vary because of imperfections in the assessment
itself. Users must also be assured that the assessments are valid — that they
actually measure reading fluency. The assessments themselves should
resemble the ways in which reading fluency is defined ( Rasinski, 2004).

Helwa (2014) investigated the effects of using readers ’ theatre
based instruction on improving EFL oral reading fluency, reading
comprehension and reading speed skills among preparatory stage pupils.
The design combines both quantitative and qualitative modes of inquiry.
The researcher used two groups: an experimental group and a control
group. Results of the research revealed a statistically significant difference
between the mean score of the experimental group and that of the control
group in the post test of EFL oral reading fluency, reading comprehension
and reading speed skills in favor of the experimental group. These results
were attributed to using readers' theatre- based instruction.

Swain, Leader-Janssen and Conley (2017) examined the
effectiveness of three fluency interventions ( repeated reading, audio
listening passage preview and teacher modeled listening). By the end of
the 7 weeks of intervention they compared to baseline, each intervention
improved oral reading fluency. Teacher demonstrated listening passage
preview resulted in the greatest fluency growth using R-CBM passages.

Therefore, oral reading fluency requires an achievement in the
early years of the pupil’s formal education. But few studies indicated
the importance of phonological awareness for reading acquisition and
oral reading fluency. For overcoming this challenge, pupils require
explicit oral fluency training, which helps pupils to increase their
performance by strengthening and making an oral- language skill
connection (Gibson, 2008 & Ali, 2011). So, the present study used
phonological awareness strategies for developing oral reading fluency.
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Phonological awareness (PA)

PA is a term that refers to an individual awareness of the sound
structure or phonological instruction of words. It has been connected to
reading ability and reading process on the basis that the ability to
interpret or sound out leads in general to the capacity to read. Clear
awareness of phonological structure helps the pupils to draw a
connection between spoken language and written symbols (Goldsworthy
& Pieretti, 2012 & Gillon, 2017).

Almost all definitions of PA focused on the idea of the importance of
phonological awareness to help learners improve their reading and spelling.
Phonological awareness is a broad term that includes identifying and
manipulating units of oral language such as words, syllables, onsets and
rimes, and phonemes. This means that learners and teachers together work
and play with the sounds of language at different levels (Mohammed, 2013).

O’Brien, Mohamed, Yussofand Ng (2018) examined syllable, rime
and phoneme level awareness for bilingual children with differences in
structure of their known languages in order to investigate any potential
cross-language effects of their ethnic language on English reading. The
study confirmed that Phonological awareness is critical for early reading
acquisition across alphabetic as well as non-alphabetic languages.

To sum up, phonological awareness is very important for over all
reading skills and reading fluency. The present study used three
phonological awareness strategies for developing oral reading fluency
(rhyming, alliteration and blending and segmentation)

Phonological awareness strategies
1- Rhyming strategy

Rhyming provides the pupils with an opportunity to begin
developing an awareness of sounds and it is one of the early phases of
phonological awareness. Rhyming allows the pupils to explore the rhythm
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of language. Another advantage of rhyming is enhancing the pupils'
ability to express with some animation in their voice instead of just saying
a statement in a monotone voice. Moreover, this strategy develops higher
order thinking levels. In the first level (remembering and understanding),
the pupils could know what a rhyming word is. In the second level
(applying), the pupils could draw what rhymes with. The third level
(analyzing), the pupils know how these two words are alike. In the final
level (evaluating and creating), the pupils could create a sentence which
includes a key vocabulary word used as a rhyming (Ellery, 2017).

2- Alliteration Strategy

The earliest aspect of phonological awareness is the ability to
recognize rhyming and alliteration. So, Neaum(2017, p. 152)asserted that the
pupils need the opportunity to “engage with rhymes, songs and poems to
tune their ears into the sound of rhyme and alliteration”. This opportunity to
recognize and interact with rhymes, songs and poems and to engage in
language play has a very benefit of drawing pupils' attentions of words.

Alliteration is an effective strategy to increase the pupils' attention
to the sounds. Alliteration is the identification of the common first sounds
of the words .Bryant and Goswami (2016) explained that the pupils can
recognize alliteration long before going to school, this relate to success in
learning to read. The progression of rhyming and alliteration affects on the
pupils' ability of blending and segmentation, manipulation and
identification. Thus, the developmental sequence seems to take this form.
First, the pupils should begin with rhyming and alliteration, and then they
are taught to learn to read and write. Then, at the same time they start to
learn to read, the pupils start to isolate phoneme.

3- Blending and segmentation strategy

Segmentation is the ability to separate the component sounds of a
word. In contrast, blending is the ability to combine the separated
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component sounds. Blending and segmentation are significantly related
to each other, in single word reading, and to reading comprehension.
Blending and segmentation supports the strong relationship between PA
performance and reading achievement ( Evans, 1998). Daly, Chafouleas,
Persampieri, Bonfiglio, and LaFleur (2004) asserted the causal role of
blending and segmenting in the development of reading proficiency.

Yeh and Connell (2008) confirmed that pupils who lack phoneme
segmentation and blending skills exposed to be poor reader and there is a
significance relationship between blending and segmentation strategy
and reading comprehension. They supported an important conclusion:
that the combination of phoneme segmentation, phoneme blending and
letter—sound instruction is more effective in promoting phoneme
segmentation skill than either an approach emphasizing rhyming or an
approach emphasizing vocabulary instruction.

Vloedgraven and Verhoeven (2009) examined children's
phonological awareness throughout the elementary school grades.
Phonological awareness was assessed using five different sets of items
that measured rhyming, phoneme identification, phoneme blending,
phoneme segmentation, and phoneme deletion. A sample of 1405
children from kindergarten through fourth grade participated. Results
showed phonological awareness is dimensional across different tasks and
grades. In addition to some overlap between the item sets, those for
rhyming, phoneme identification, and phoneme blending were easier
than those for phoneme segmentation and phoneme deletion. The results
lend support to the assumption that phonological awareness is a
continuum of availability for phonological representations which can
range from partial availability to full availability.

More importantly, Ellery (2017) demonstrated that blending and
segmenting strategy effectively increased higher order thinking. When the
pupil uses blending and segmenting, remembering and understanding
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(recall) level are increased by remembering the words in the sentences. The
second level (applying) is increased by establishing syllable or sound he
heard in the word. The third level (analyzing) is increased by saying the
word slowly to knowing each sound or phoneme in the word. The final
level (evaluating) this level is increased by investigating words by their
syllables and how many letters are represented in highlighted syllable.

In summary, all previous studies asserted the importance of
phonological awareness in reading and oral reading fluency especially in
any alphabetical system. Depending on that, struggling in phonological
awareness leads to difficulty in reading development. According to the
continuum development of phonological awareness, pupils use blending
and segmentation to split the word into its smallest units (phonemes).
Phonological awareness strategies facilitate reading fluency in an easy way.

1- Method
Participants of the Study

The participants of the present study were selected from fourth year
primary school pupils enrolled in AL Shaheed Mohamed Adel Rohmam
School, in Menoufia Governorate during the second semester of the
school year 2018/2019. The study participants (N= 60) included two intact
classes: class 4/2 was assigned as the experimental group (N=30) which
was taught using some phonological awareness strategies (rhyming,
alliteration and blending and segmentation) and class 4/1 was assigned as
the control group (N= 30) which was taught by traditional strategy as
prescribed in the teacher's guide by the Ministry of Education.

Instruments and materials of the Study/ /
The following instruments and materials were developed:

1- An EFL oral reading fluency checkilist.
2- An EFL oral reading fluency Pre-Posttest.
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3- A teacher's guide that describes the steps to be followed when
using the steps of phonological awareness strategies for
developing some EFL oral reading fluency.

Procedures of the Study

These procedures were followed to fulfill the purpose of this study:

1- lIdentifying the some EFL oral reading fluency required for
fourth year primary stage pupils through:

a) Reviewing literature, directives of the Ministry of
Education, Pupils' Book, and previous studies related to
EFL oral reading fluency.

b) Preparing a checklist of EFL oral reading fluency required
for first year secondary stage pupils.

c) Submitting the list to a panel of jury members to
verify its validity.

d) Modifying and setting the list in its final form in the
light of the jury’s suggestions.

2- ldentifying the features of the phonological awareness
strategies through:

a) Reviewing literature and previous studies related to
phonological awareness.

b) Identifying steps of phonological awareness strategies.

c) Preparing a teacher's guide that describes in details how to use
phonological awareness strategies for developing some EFL
oral reading fluency.

3- Identifying the effect of using phonological awareness strategies
on developing pupils' EFL oral reading fluency through:

a) Preparing a pre-post EF Loral reading fluency test.

R ———————— I
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b) Submitting this test to a panel of jury members to verify its
validity.

c) Estimating the validity and reliability of the pre-post oral
reading fluency test.

d) Assigning a group of fourth year primary stage pupils as an
experimental group and another as a control group.

e) Administering the pre EFL oral reading fluency test to the two
groups as a pre-test.

f) Teaching the experimental group using some phonological
awareness strategies.

g) Administering the EFL oral reading fluency test to the two groups.
h) Tabulating data of the study and conducting statistical analysis.
1) Interpreting the findings of the study.

J) Providing recommendations and suggestions for further research.

Results of the study

This study aimed at examining the effects of using phonological

awareness strategies for developing some EFL oral reading fluency

skills among primary school pupils. Statistical Package for Social

Sciences (SPSS), version18 was used for analyzing the data.

Results related to hypothesis (1)

There is a statistically significant difference at the (0.01) level

between the mean scores of the experimental group that of the control

group in fluency skills in post administration test of oral reading fluency

in favor of the experimental group.
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Table (1) Findings of t-test of the post EFL oral reading
fluency in each micro-skill between the experimental group
and the control group.
Macro Std.

- skills Micro skills ) Deviation

Experimental | 30 | 3.53 0.57

> | Reading simple sentences. 8.43 | 58 |0.01|0.55

% Control 30 | 1.93 0.87
>

[ i i Experimental | 30 | 2.77 0.68

Readl_ngand answering 275 | 58 |0.01]012
the simple questions. | control 30 | 2.23 0.82
Experimental | 30 | 6.30 0.84

The overall fluency 8.86 | 58 |0.01|0.58
Control 30 | 4.17 1.02

Table (1) shows that there is a statistically significant difference
between the mean scores of the experimental group and those of the
control group in fluency skills in post test in favor of the experimental
group. T-value is (8.86) which is significant at the (0.01) level. The
effect size is high as n2 is greater than 0.14.

Results related to hypothesis (2)

There is a statistically significant difference at the (0.01) level
between the mean scores of the experimental group in EFL fluency
skills on the pre- post administration of EFL oral reading fluency test in
favor of the post administration.

Table (2) Findings of t-test of the EFL oral reading fluency post
administration in each sub skill of the experimental group
Macro - Std.

skills Micro skills . Deviation t-value

Reading simple sentences.

Reading and answering

the simple questions.

The overall fluency
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Table (2) shows that there is a statistically significant difference
between the mean scores of the experimental group on the pre- post
administration of EFL oral reading fluency test in favor of the post
administration. T-value is (12.25) which is significant at the (0.01) level.
The effect size is high as 2 is greater than 0.14.

Discussion and Interpretation of the Results

The purpose of the present study was to develop some EFL oral
reading fluency skills through using phonological awareness strategies. The
findings of the present study indicated that phonological awareness strategy
had a positive effect on the participant's experimental oral reading fluency.
These results are consistent with the previous studies which proved the
great contribution of phonological awareness strategies in developing EFL
oral reading skills, such as (Anthony & Francis, 2005 ; Dahmer, 2010;
Melby-Lervag & Lervég , 2011; Giildenoglu ,2016 & Landon, 2017 )

On the other hand, the studies of Christodoulou et al. (2014) and
Kilpatrick (2018) asserted the strong relationship between PA and reading
fluency through phonemic level. Subsequently, the present study proved the
effectiveness of using some phonological awareness strategies for
developing EFL oral reading fluency among fourth year primary school
pupils. But, blending and segmentation and rhyming strategies showed
significant gains in oral reading skills, compared to alliteration strategy

Conclusions

Before implementing the strategies, there seemed to be a lack in
some EFLoral reading fluency among the study participants. Hence,
there was a need for developing EFL oral reading fluency among them.
Thus, the present study used phonological awareness strategies which
aimed at developing some EFL oral reading fluency.

In the light of the results of the study, it can be concluded that the
EFL oral reading fluency were developed among 4th primary school
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pupils by using phonological awareness strategies. Consequently, it can
be concluded that PA strategies were found to be effective on developing
some EFL oral reading fluency.

Recommendations of the study//

Based on the results and findings of the present study, the
following recommendations should be taken in consideration:

1- EFL teachers should pay attention to the development of their
pupils' oral reading fluency at the primary stage because the pupils
in this stages build the basis of correct pronunciation and the
beginning of decoding skills in order to be successful readers .

2- EFL educators should become more aware of the necessity of
teaching EFL oral reading fluency.

3- EFL educators should assess the pupils' oral reading fluency
because multiple assessments provide the teachers with a degree
of accountability and precision for their teaching.

4- Phonological awareness strategies should be implemented in
teaching EFL oral reading fluency to pupils at the primary stage.

Suggestions for Further ResearchD

In the light of the findings of the present study, the following
topics are suggested for further research:

1- Investigating the effect of the phonological awareness strategies on
developing other language skills as listening, speaking and writing.

2- ldentifying the impact of phonological awareness strategies on
improving EFL oral reading fluency among learners at different
level of the primary stage.

3- ldentifying the challenge that affect pupils' oral reading fluency.

4- Comparing the effectiveness of other strategies on the EFL oral
reading skills among pupils at different educational levels.
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